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United Nations Organisations Chart 



UNESCO: United Nations Education, 
Scientific and Cultural Organization 

«Since wars begin in the 
minds of men, it is in the 
minds of men that the 
defenses of peace must be 
constructed» 
 
(Constitution, November 1945) 



UNESCO: United Nations Education, 
Scientific and Cultural Organization 

− 195 National Commissions in 
Member States and 
184 Permanent Representations in 
Paris 
 

− Regional Bureaux, Cluster Offices 
and Field Offices 
 

− Category I Institutes / other 
Institutes and Centres 
 

− UNESCO Clubs, UNESCO 
schools etc. 
 

− UNESCO Ambassadors 
 



 Priorities of UNESCO 

− Africa 
− Gender Equality 
− Education for All (EFA) 
− Sustainable Development 
− Ethics (of Science and Technology) 
− Cultural Diversity 
− Intercultural Dialogue (interreligious, post-conflict) 
− Knowledge Societies 



 Duties of UNESCO 

− Research: Which types of education, science, culture and communications are 
needed for the future? 
 

− Gathering and sharing knowledge through research, documentation, 
publications and networks 
 

− Establishing conventions, recommendations and declarations with the aim of 
setting international standards 
 

− Advise Member States 
 

− Provide specialised information such as the Global Monitoring Report on 
Education and statistics 
 



 UNESCO and the International Federation 
of Library Associations (IFLA) 

− 1947: Cooperation Agreement 
UNESCO Talk at each IFLA conference 

− 1994: IFLA/UNESCO Public Library Manifesto 
 

− Over the years attention shifted from library support to information and 
knowledge society issues 
 

− IFLA 
 Section on Literacy and Reading 
 Section on Public Libraries 

 



UNESCO Institute for Lifelong Learning 
 
Located in Hamburg, 37 people from 19 countries 
Specialised Institute for lifelong learning policy and practice with a focus on adult learning and education, especially literacy 
and non-formal education 



CONFINTEA VI 
Belém, Brazil, 1 to 4 December 2009 



 Knowledge Management at UIL 

− UIL Library 
− International Review of 

Education / Publications 
− ALADIN 
 



UIL Library 



ALADIN 
 

− The Adult LeArning Documentation and Information Network emerged from a 
CONFINTEA V workshop in 1997 
 

− ALADIN is a network of documentation and information centres in the area of 
adult learning and literacy 
 

− Today it has 95 members in 47 countries 
 
 



1997 – 2014 

− 25 national, regional and global ALADIN workshops and meetings took place 
and various ALADIN projects were implemented 
 ALADIN Toolkit 
 PALDIN 
 ALADIN Scholarships 
 Adult Learning Links 

 

− An ALADIN e-mail Listserv has been in operation since January 2002 
 

− 350 ALADIN members and friends of ALADIN use it as a forum to share ideas, 
information and requests 



 ALADIN Members by region 

 
 
 
 

Arab States 
2.20% 

Europe 
38.50% 

Asia and the Pacific 
17.60% 

North America 
16.40% 

Latin America and 
the Caribbean 

11.00% Africa 
14.30% 



ALADIN Advisory Committee 



  
 
 
 
 
 
 
 
 ALADIN website 

www.unesco.org/education/aladin 



Global commitment: Literacy for ALL 
 

− Literacy is a fundamental human right  
 

− Literacy is a springboard for achieving 
the United Nations Millenium 
Development Goals 
(http://www.un.org/millenniumgoals/) 
 

− It is cutting across the six Education for 
All (EFA) goals and particularly spelt 
out in EFA Goal 4:  

«Achieving a 50 per cent improvement in 
literacy levels of adults by 2015, especially 
for women, and equitable access to basic 
and continuing education for all adults».  
(http://www.unesco.org/en/education-for-all-
international-coordination/themes/efa-goals/) 

 
 



Conceptual evolution:  
Literacy in the 21st century 

 
− Evolving definitions of literacy over time, no universal consensus 

 
− UNESCO has offered two official definitions: 

 
 In 1958 it was agreed that ‹a person is literate who can, with understanding, both 

read and write a short simple statement on his or her everyday life›; and  
 

 (b) In 1978 UNESCO recommended that ‹a person is functionally literate who can 
engage in all those activities in which literacy is required for effective functioning of 
his or her group and community and also for enabling him or her to continue to use 
reading, writing and calculation for his or her own and the community’s 
development›. 

 



In 2003, UNESCO proposed the following 
definition of literacy: 

«Literacy is the ability to identify, understand, 
interpret, create, communicate and compute, using 
printed and written materials associated with 
varying contexts. Literacy involves a continuum of 
learning in enabling individuals to achieve his or 
her goals, develop his or her knowledge and 
potential, and participate fully in community and 
wider society.» 



Literacy within the perspective 
of lifelong learning 

 
− Literacy, as a human right, lies at the heart of basic education and is the 

foundation for further learning opportunities. 
− It involves a continuous process that requires sustained learning and application.  
− Literacy should be seen as one component of a set of basic skills and part of a 

wider concept of key competencies.  
− It is a life-wide and lifelong learning process. 
− It is seen as a social practice that links to learners needs and motivations. 



Literacy for all requires working simultaneously on 
at least five complementary fronts: 

− Laying strong foundations for later learning and addressing disadvantage through 
good-quality early childhood care and education programmes. 

− Universal good-quality basic education for all children (in formal or non-formal 
settings). 

− Scaling up and reaching out with relevant literacy provision to all young people 
and adults. 

− Developing literacy-rich environments and a literate culture at local and 
national level. 

− Dealing with the root causes of illiteracy (mainly poverty, societal injustice and 
all kind of disadvantages) in a deep structural manner. 



Creating Literate Environments 

− An enabling literate environment is vital to support, nurture and develop newly 
acquired skills. 

− There are four principal types of opportunity for application and use of new 
literate skills and it is the combination of all four that constitutes a truly 
“literate environment” and creates the strongest and most durable demand for 
literacy training. 
 
 



Creating Literate Environments 

− Access to reading materials and media of direct interest to the neo-literate 
− Availability of continuing education in a) formal schooling and/or b) non-formal 

training 
− Opportunities to exercise functions in local organizations or institutional 

structures 
− Opportunities to use newly acquired skills in self-employment, or other 

economic or developmental activities. 
 
 



Source: Lifelong Learning Strategy for the City of Vancouver 



 
 

UNESCO’s Effective Literacy and 
 Numeracy Practices Database (LitBase) 

 
 
 

− Online database with selection 
of effective adult literacy 
programmes from all regions 

− New programmes identified, 
compiled and uploaded on an 
ongoing basis (around 140 
already available) 



Screenshot of UNESCO’s Effective Literacy and  
Numeracy Practices Database (LitBase) 

http://www.unesco.org/uil/litbase/ 



The main objectives of the database are to: 

− facilitate access to pertinent 
information on adult literacy and 
numeracy programmes for all 
literacy stakeholders, including 
policy-makers, researchers and 
practitioners;  

− encourage synergies and 
cooperation through the sharing of 
experiences and lessons learned;  

− identify current trends, challenges 
and information gaps in literacy in 
order to provide a global overview 
of the field; and  

− promote adult literacy and 
education as a means of enhancing 
lifelong learning. 



Reading for a Billion: 
Same Language Subtitling (India) 

− Same Language Subtitling (SLS) 
combined with popular culture 
on TV to promote reading 
practice in entertaining ways 

− Music videos and songs from 
movies are subtitled on 
television in the same language 
as the audio track so that the 
subtitles pass on the screen at 
the same time as the audio 

− 300 million newly-literates in 
India are targeted 
 
http://www.unesco.org/uil/litbase/?menu=4&programme=62 



Family Literacy programmes (Turkey) 

− Integrated and intergenerational 
programmes targeting  families  
from marginalised areas of 
Turkey  
 Home-based Mother-Child ECE 

programme 
 Pre-school Parent Child 

Education Programme 
 Father and Mother Support 

Programmes 
 Functional Adult Literacy and 

Women’s Support Programme 

 
http://www.unesco.org/uil/litbase/?menu=8&programme=56 



Literacy for Socio-economic Empowerment 
and Integration for Women in Morocco 

 
− Link between literacy and the 

socio-economic integration 
− Targets neo-literate women in 

rural areas 
− Combines the  consolidation of 

literacy skills with the training to 
run micro-projects 

− Creation of community 
education centres run by the 
communities themselves 

 
http://www.unesco.org/uil/litbase/?menu=4&programme=68 



Multilingual learning software and tablets for 
indigenous peoples in Colombia 

− 2,000 adult learners received 
tablets to learn in four 
indigenous and the national 
language (Spanish)  

− The «Sistema Interactivo 
Transformemos Educando» 
Foundation provides multilingual 
education that is equivalent to 
primary and secondary 
education 

− Financed by local and national 
governments 
 
http://www.unesco.org/uil/litbase/?menu=16&country=CO&programme=157 



Literacy and Literate Environments in Prisons 
Germany: Münster Prison Library 

 
http://www.unesco.org/uil/litbase/?menu=4&programme=110 



 
Community Library and Resource Centers 

READ Nepal 

 
http://www.unesco.org/uil/litbase/?menu=4&programme=71 



 
 
 


